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Philosophy

Dr. MariaMontessori, 1870-1952, was one of thefirg eductiond theorigts to design a philosophy
of education, basad on her dose obsarvation of children asthey developed over time. She proposed the
radica concept thet children are not what we make them, but learn on their own, according to their own
inner maturationa promptings. Her theory, asit goplied to intdlectud and physca devdopment, was
gmilarly articulated by Jeen Piaget, whose cognitive- deve opmentd theory daosdy mirrored her own.
Infact, some of Flaget's obsarvations of young children were done in aMontessori dassroom!  But
Montessori's undergtanding of the spiritud well-being of the child was uniqudy her own:

"Asthe child's body must draw nourishment and oxygen from its externd environmert, in order to
accomplish agreat physologica work, the work of growth, so dso the soirit mugt take from its
environment the nourishment which it needs to develop according to its own ‘laws of growth." ™

—MariaMontessori,
Dr. Montessori's Own Handbook, 1914

Because Montessori philosophy is S0 vast and covers every act and decison ateacher mekes, it is
best to describe the variety of aspectsthat operatein our dassrooms on adally besswhich lay the
foundation for authentic Montessori education.

Sensitive periods, aconcept firg described by a Dutch biologist, Hugo de Vries are diginct
amounts of time when children eadlly absorb information from the world around them. A sengtive
period is agpedific time frame invalving the child's deveopment of a spedific aaility. For example,
congder the sengtive period for language acquigtion. It iscrudd for children to hear gpoken language.
If achildis not exposed to language during hisor her sengtive period thereis the danger that language
killsmay be serioudy impaired. The sengtive peariod for learning phonemes, the sounds of the letters
of our dphabet, is between three and five years.

If achildsenvironment is gppropriately designed for hisor her sengtive periods, anaturd
unfalding of physicd, emationd, cognitive and Soiritua devdopment takes place. If achild "misses’
an absorbent phase, the spedific atribute or skill dueto develop a that time may languish, and it
becomes difficult, perhapsimpossble, for the child to acquireit later. Absorbent leaning is effortless,
while learning after a sengtive period has passed can be hard work and requires a different kind of
mentd adtivity.

Absor ption isthe process by which children take in informaion and make it their own, with no
externd effort, much the way a ponge absorbs water. Thair sengtive periods lead them to St up, walk,
and tak; they seem to acquire these killseeslly. Ther innate devdlopmentd time table urgesthem to



perfect these skills, and absorption is the manner in which they do 0. They have the urge, they
practice, and suddenly they are able to reach the next devd opmenta milesone. Thisaso hgppensas
the child passes through the sengtive periods for reeding and numbers. When the environment is
properly prepared with atractive activities, the child feds suddenly drawn to these new tasks. It
gopears asif they gpontaneoudy burst into reading and arithmetic, dthough everything experienced up
to this point has prepared the way for the next moment of interest.

Astheteacher follows the child, shelhe saizes the exact moment to metch the child to the right
maerid. Thisiscdled making the match. The wdl-trained teecher knows the Sngle moment to cal
to the child and introduce him or her to the perfect task. Maria Montessori refersto this gbility asthe
art of teaching. When theteacher has pr epar ed the environment to contain aspects of theworldin
microcoam, the perfect sequence of concrete materidsis a hand to leed the child to the next Sep. The
teacher uses every teachable moment avalladbleto individualize the lear ning for eech child o the
he/lshecan learn at his/ her own pace. Because of the power of obsarvation, the teecher isableto saize
these moments asthey occur. As aresult, children move towards independence and become
increesingly sdf-rdiarnt.

I solating the difficulty, the Montessori teacher presents only one concept a atime, dlowing the
childtointernalize it before moving on. Each new experience builds on the prior one learning
procesds in a sequentid manner, moving from the concrete to the aodtract and from the known to the
unknown, in an ever-widening and degpening understanding of the Montessori curmiculum.

During theuninterrupted wor k period the children are parmitted to explore the materiadsin
depth, without being disturbed. " Never interrupt a working child” isone of the basic tenets of
Montessori philosophy. So, no bellsinterrupt the children to separate the math period from the
language period. Thisis basad on repect for the child and for the choices the child mkesin
condructing her/his own learning. In thisway thair progressis directed from within and born of their
own curiogity and ther never-ending desire to know.

Inthe mixed-age classr oom the children function like an extended family. They hdp and insoire
each other. Asthelittle ones obsarve the dlder children, they slently think, "Oh, | will do that when |
anhbig" Thismodeling of behavior isingaraiond to the younger child and builds Hf-eteamin the
older gudents. In thisway, the dassoom remanschil d-center ed, for the children encourage eech
other to learn by their own adtivity, not through any urging on the part of the teecher. Rather, the
younger ones sy, "When can | do that?' and ""Please show me how to do thid"

In the dementary years afoundetion of the badgc skillsis established, aswdl asalifdong love of
learning. By striking the child'simagination and dlowing hinvher to learn in an enriched educationd



environment, thefire of learming islit. Armed with skill, netura curiogty, and alove for others the
Montessori child goesforth prepared for life.



The Montessori Family School Curriculum

This handbook is desgned to be an introduction to the different curricular areasin the preschoal,
the kindergarten/trangtion dass and the dementary programs

The curriculum developed by MFSis basad on the subject areas and methods of teeching
formulated by Dr. Montessori. This curriculum provides children with "hands-on,”" concretelearning
materiads designed by Dr. Montessori hersdlf. Each of our Montessori-trained teachers has studied both
the philosophy and the curriculum presentations which are essantia to becoming an accomplished
Montessori indructor. In addition to being wdl-trained in the Montessori curriculum, our teechers are
familiar with the Cdifornia sate educationd framework and the nationd schodl dandards. We are
pleasad that we can provide your children with such a unique curriculum, which will prepare them for
the chdlenges— mord, sodd and intdlectud — thet lie ahead. It is a pleasure to have the Montessori
philosophy, methods, and materids & hand, which dlow usto "teech to" the individud learning Syles
of your children.

ThePractical Life roominour preschod isusudly thefirg place that the youngest children
choose to explore and enjoy when they enter their new Montessori environmert. The atractive
activities are desgned to enhance the young child's concentration, deve oping independence,
coordination and sense of order. In this areathe children explore through the use of different medialike
water, paint, ats and crafts. They dso lean skillsfor taking care of themsdves, usng materids such as
the"dressing frames" and skillsfor taking care of the environment, such as swesping, washing, and
dudting. All of these exerdises ds0 support thar deve oping hand/eye coordination. These activities are
designed and sequenced so the children have fun and are successful. As the children become more
proficient, the tasks become more chdlenging. They gain competence aswel as sdif-confidence,
learning how to care for both themsdves and thar environment. In the dementary dassthe children
become respongble for the physca environment and teke care of their dassrooms and the materids by
themsdves

TheSensorial M aterialswere desgned to hdp children become aware of the rdationships
between things. When the children interact with these materids their senses are drawn to the subtle
differences of weight, height, temperature, sound, shepe, and color. Asthe children are encouraged to
notice these differences, they become more aware of ther world. The ssnsorid materids aedsothe
bassfor the math and geometry curriculum; the children revigit these materids a the dementary leves
and refine tharr underdanding as they progress through the curriculum.  For indance, the Condructive
Triangles that the Sudents explore in preschoodl regppear in the dementary dassroom, wherethe



Sudents Sudy basc geomeric prindples The Binomid Cube, whose eght pieces the preschoolers
work with, is used again by the older sudents to underdand agebraic formulas. When they reach upper
dementary, the sudents explore the Pythagorean Theorem and the areaand volume formulas with the
vay sane maeidsthey usad in an entirdy different way when they were younger.

TheM ontessori M ath materids are the most wel-known. (In fact, they have been so successul,
they have been adapted and usad in many non-Montessori dassooms) The math materids are
concrete manipulatives which were devel oped to enable children to madter the basics of numeraion
and aithmetic, aswdl asto give them an early introduction to higher mathematics. Through the
manipulaion of materids like the "golden beeds' and the "samp game” the children learn the
dgorithms of addition, subtraction, multiplication, and divison. After they have worked with these
operaions concretey in the lower levels and have magtered thear facts, they are adle to begin the sudy
of mathematics. The sudents explore fractions, decimas, percents, different bases, ratios, proportions,
probahility, problem solving, graphing, patterns and logic, gera, geometry, and beginning
trigonometry with the meterids designed for these activities The Montessori math curriculum, which
beginsin preschool and continues through dementary, indudes skillsthat go far beyond those ligted in
the date and nationd math gandards. Not only do children medter the basics, which are essentid in
dementary schoal, but they learn to think mathematicaly. They begin to undersand and utilize the
languege of mathematics and become comfortable, and indeed proficient, with thisinformation.

TheMontessori L anguage maeridsdlow many young children to reed and write & an early age.
The"Movable Alphabet” is desgned so thet children can compose their own stories before they are
ableto do the physcd writing. This permits them to express their own ideas. Encouraged to write
down their creative idess and dories, they naturaly move into early reading. Our preschool dassrooms
utilize the phonetic goproach, the whole language gpproach, and the linguitic gpproach to learning to
reed. The younger children learn the sound of the letter, the shgpe their mouth makes when they form
the sound, and the way the letter looks when it iswritten. Before long the young children put dl of this
informetion together and an "explosion” into reading and writing resuits. All children have the aality
to learn to reed and wrrite, dthough this skill develops at different timesfor different individuds. But
amed with the background of tectile, visud, and auditory experiences, Montessori children seemto
acquirethair skill overnight, much to their ddight. When asked about when they learned these kills,
children have been known to respond, "I just didn't know | could do it beforel™

Asthe sudents get older they begin the sudy of literature and continue with their creetive writing.
The older children have literary seminars as they meet to discuss novelsthat they reed. In schoal as
wel as out, they write regularly and learn the bascs of grammar, and how to gpply thisknowledge to
their written work. They write poetry, Sories, essays, book reports, and memoairs. At the end of ther
"senior year™ their writing is collected into abound and illustrated anthology, with a cover of their own



design. Asthey look back, they are both proud and amazed a what they have accomplished insuch a
ghorttime

Resear ch isacomponent of our curriculum, which begins a the earliest levels, as Soon as Sudents
dart asking questions relaing to things they are curious about. When children expressthose interests
the teechers suggest that they "invedigate' to find answers. At fird the teacher collects and provides
sources to help answer the child's questions. As the children become fluent reeders, they are dble to
look for answers on their own. Research continuesin dl subjects, throughout the sudents dementary
years In addition, garting in their third year and continuing through ther fifth year, sudents spend
severd weeks each year learning about the essentids of research papers, and then producing and
presenting their finished products. The high point of research work comes when the "seniors’ (Sxth
graders) devote a hdf-year to alarge project in which they learn the in-depth skills of choosng atopic,
finding sources, pulling out main idess, taking notes, organizing thar thoughts and putting them into an
extengve report, and presenting the report to the group.

The Cultural Subjects are often referred to as " Casmic Education” by the Montessori community.
They comprise the framework into which fit the subjects other then Language and Math. Tekenasa
whole, they represent the concept that al people have the same basic needs These needs are Sudied by
the children as they learn about the universe in which they live. Our gudents begin thar exploration of
pre-higory with the big picture as they sudy the solar sysem in which thar planet islocated. Then
they sudy Earth — the layers of the earth and the plants and animas which live on the surface of the
earth and in its amogphere. During the dementary years the children go on to explore Earth's geology
and geogrgphy — both physcd and palitica. They meke amore in-depth study of botany and zoology
— exploring the development of life on Earth and the vadt variety of animd spedies from invertdorates
to vertebrates. In the upper dementary program Chemidry, Biology, Physics, and Adronomy gopear as
ubjects of gudy, as does Higtory. The three-year hisory curriculum beginswith the sudy of early
humans and andient avilizations, followed by the sudy of the midd e ages, expanson wesward,
modern higory and government, the higtory of Cdifornia, and space exploration. The ssquenceis
chronologicaly presented and designed to Srike the imaginetion of the growing child. Wework to
show the sudents the whole range of natural and human events and to nurture an avareness of how
these eventsimpact our livestoday. The sudents sudy current events aswel as the past, and when
they are ready to graduate, our "seniors' are wdl-educated, independent, and sdf-rdiant dtizens of
their world.

There are :averd other areas of our curriculum that are essentid to the education of well-rounded
individuds One of these areasis M ovement and Physical Education. In the preschool we have
movement teechers who provide expressive motor adtivities for the children. These attivities are o
much fun that teachers continue to do them with their gudents throughout the year. The dassroom



teachers have ds0 learned group songs, finger plays and dances from around the world, which they
enjoy with tharr sudents on aregular bass For the dementary gudents, our Physical Education
Program emphasizes paticipation, cooperaion and skill-bulding, supporting the children's neturd
enthusaam for being active. All the teechers are aware that physical fitness and the aaility to fed a
ea2in one's body is anecessary component of physica, menta and emationd hedth.

Themovamant and music in preschodl is expanded a the dementary levd intotheM usic and
Drama Programs. The sudents "make musc' with the Orff insruments and share the joy of cregting
beautiful music as acohesve unit. They learn falk dances from around the world and experience the
plessure of dancing together. Both our music and drama teechers enhance their programs by bringing
their professond experience into the dassroom.

Our Art Program beginsin preschod with an early exposure to the Montessori color tablets,
expanding asthe children explore art with different mediaiin the practicd life room. Our dementary art
teacher brings her professond artidic expertise into the dassroom, encouraging the children to express
themsdvesin both two- and three-dimensond work, and in avariety of scdes Thereisabdancein
the focus on the process of "doing art” and on the product of the artwork itsdf. One of the high points
of the year isan exhibition of the children's art. The students hang the work for their show and have a
grand at "opening.”" Parents and teechers share in the art show excdtement asthey view thar children's
marvelous cregtions

Our for eign language is Spanish, taught by a naive Spanish spegker. Indruction begins a the
lower dementary levd, where the children are introduced to the language through songs, stories,
conversations and poems. The Sudy of grammar, literature, and Spanish culture is added asthe
Sudents progress, with an emphads on writing aswel as goesking.

Because social development isakey component of ones education and experience on adally
basis, the teachers are wdl-trained in teaching conflict resolution — helping the children resolve
conflictsin apeaceful manner. In preschoal each child is encouraged to "use your words' to dearly
express how he/she feds about astuaion. Empeathy for another's point of view is encouraged. When a
child has behaved in an ingopropriate manner, he/she is asked to St gpart from the group for ashort
time The child is hdped to understand the impect of hisher behavior and encouraged to think of a
different, more positive way of behaving. This givesthe child thetimeto codl off and reflect for afew
moments. When the child feds ready to rgjoin the group, he/sheisinvited back by the teecher. This
typeof "time out" is not used to make the child fed like an outcast or "bed,” but to give him/her timeto
cam down, reflect, and — when reedy — rgoin the group and return to work and play.



At the dementary levd the dasses use poditive Conflict Resolution techniques some of which are
based on the "Pogtive Discipling' work of Jane Nedlsen and Siegphen Glenn. Any problem thet arises—
ether one between two children (if they cannot solve it between themsdves) or one impacting the dass
— isared, discussed and solved by the whole group a weekly dass metings. During the week prior
to the medting children may mke anote in agpedd journd about an issue they wish to place on the
agenda. At the meeting each child who has written about an issueis given a chance to describe the
problem; everyone who has something to say about it is cdled upon to expresstharr idess. After thet,
the focus switches to braingorming a solution to the problem; the whole group works on coming up
withideas for an gppropriate resolution. Asaresult of congstent use of these techniques, the children
become very dfective a giving and getting "' -messages’ and condructive feedback and a deding with
issues asthey arise. This peaceful solution to dedling with cornflict is a powerful Srategy thet will sarve
the children throughout their lives

Onthe dementary levd, we have aspedid "Senior Buddy" Program for our 9xth grade"seniors’
and our entering fird graders. Every Fiday the senior buddies go to the lower dementary dassrooms
and hdp their little buddies with their work. A unique friendship devel ops over the schodl year, with
both organized and informd "get togethers' of the buddies. At Graduation, the little buddies presant
thair senior buddy with flowers, 9gnifying the blassoming of their soead rdaionships

We offer aBefore and After school Program at the preschool stefor children who cometo
school before 9 am. or who say between 3 and 6 p.m. This program is saffed by Montessori-trained
teachers who have designed a deve opmentdly gppropriate program for children who are a school
longer hours The emphasisison sodd skill building through games, dramatic play, atsand ardts,
and cooking in anurturing environment. The programisavalableto dl
preschool/kindergarten/trangtion sudents on aregular or an "as needed” bags Before schoal careis
avaladle for dementary sudents Monday through Friday from 8 am. to 9 am.

Weds0 offer an After school Program for the dementary sudents. Thisisarecregtiond program
with sports, games, arts and crafts, and cooking. It isavallable to dl sudents on aregular or adrop-in
bags. Parents can sgn up by the yeer if they know ther children will bein Afterschoadl every day, or
they can make arrangements on an "as-needed” bass. Soecid After school Classes are do offered
during the afterschool hours. Parents can Sgn tharr children up for these dasses separaidy. Each year
we offer Art, Chess and Science, with |ce Skating added in the winter. Other dasses we have offered
aeKid Power, Drama, and French.

Because our sthodl isafamily, we have Community Events that bring usal together. Thefdll
Harvest Fair indudes games and booths created by the older children, who ssem to know exactly what
the younger children will like. For the Thanksgiving Feast the children, with the help of afew parents



prepare and serve lunch for each other; ancethisisdso Grandpar ents' Visiting Day, those specid
guests enjoy the med with us. Before Winter Bresk, the school comes together to cdebrate the season's
many different holidaysin song and dance, a our Holiday Sing. Saring bringstheannud Spaghetti
Feast; abook sde and aslent auction add to the fun of the evening. To finish out the year, the entire
dementary school goes on athree-day camping trip to Camp Cazader o in Sonoma County. The
children look forward with exatement to "Camp Caz"; ther experiences there become ones they will
adways cherish.

Our methods for assessing student achievement — and then for reporting it — are varied, with
the mogt sgnificant method being olsarvation and record kegping. Our Montessori teechers are trained
in these techniques, which dlows them to guide the student's educationd growth by offering the
gopropriate materia or work for the next ep in learning. Other methods for assessng and recording
progress include sudent portfolios, which contain examples of dassroom work, anecdotd records, and
teecher narrdives. In addition, teechers meet twice yearly for conferences with each child's parents
regarding intdlectud, socid, emationd, physicd and generd well-being.

We are united with other members of the Eagt Bay Independent School Assodation (EBISA) inthe
belief that performance on sandardized tests should not be used asthe primary gaugein assessing
sudent achievement, nor should student performance on these tests be used asthe sole ariteriain
admissons decisons. However, sudents may need to take a Sandardized test for admisson to midde
schoal. Therefore, we do adminiser sandardized tests to sudentsin third through sixth grades. It isour
bdlief thet children benefit from this te-taking experience, even though we do not rdy on test resuilts
as an as=s3ment toal for our own sudents.

Our god isto educate your children for the future, not just the present, nor the past. Their work is
different from ours, and it is our responghility to prepare them for it. Asthey move through our
Montessori curriculum, they dso have the opportunity to learn how to take care of both thelr indoor
and outdoor environment. In al of our dlasses we provide problem solving and conflict resolution
experiences for the children o they will be equipped to ded with avariety of issuesin apeaceful and
thoughtful manner. We are exdted that we can partiapate with you in preparing your children for the
intriguing chalenges thét lie aheed for them.



